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1. Introduction to SEND Information Report 

At St. Anthony’s Catholic Primary School and Nursery, we are committed to inclusive education and to helping every child achieve their potential. We aim to remove barriers to learning and participation through high-quality classroom teaching, appropriate reasonable adjustments and additional or different provision where a child has special educational needs.
Our approach is informed by the Children and Families Act 2014, the SEND Code of Practice: 0 to 25 years, the Equality Act 2010 and the Special Educational Needs and Disability Regulations 2014. We work with pupils, families and relevant professionals to identify strengths, understand needs and plan meaningful outcomes.

2. Definition of SEND and Special Educational Provision 

A child has special educational needs where a learning difficulty or disability calls for special educational provision. For a child of compulsory school age, this may mean significantly greater difficulty in learning than most pupils of the same age, or a disability that prevents or hinders use of facilities ordinarily provided for peers in mainstream schools. Special educational provision is educational provision additional to, or different from, that made generally for others of the same age.
A disability does not automatically mean that a pupil has SEN, and low attainment or slow progress alone does not necessarily indicate SEN. Equally, a pupil may need support even where they do not have a formal diagnosis. Decisions are made considering individual strengths, difficulties, the support needed and the views of the child and family.

3. Identification of SEND and Support

We seek to identify additional needs early, drawing on information from families, staff, assessments, previous settings and relevant professionals. Teachers monitor pupils’ progress and wellbeing, and concerns may arise through assessment information, classroom observation, behaviour records or discussions with parents.
Assessment and identification tools currently used:
· SNAP assessments.
· Dyslexia screening tools.
· GL Assessment Progress Tests used to explore literacy and numeracy attainment.
· Speech and language assessments.
· Screening tools for indicators of neurodevelopmental differences.
· Assessments relating to physical activity, movement or physical development.
· Behaviour monitoring and records.
· Teacher-completed Cause for Concern forms.
· Correspondence and meetings with parents or carers who raise concerns.
Screening tools help to identify areas that require further consideration and support; they do not by themselves establish a medical diagnosis. Where appropriate, the SENDCo may undertake or coordinate further observations and seek specialist advice.

A pupil is considered for the SEND register where concerns in one or more of the four broad areas of need mean that the child requires educational provision additional to, or different from, that ordinarily offered through whole-class teaching. The class teacher and SENDCo consider the child’s needs, evidence of progress and response to support, and consult parents and the child as appropriate before agreeing next steps.
The register and a pupil’s provision are kept under review. A decision to remove a pupil from the register is based on whether special educational provision is still required, not simply whether the child has reached a particular attainment threshold.


4. SEND within St. Anthony’s Catholic Primary School

Currently 22% of children in school have been identified as having SEND and placed on our SEND Register. This equates to 90 children in total across the school. 

	Primary area of special educational need
	Pupils
	% of SEND register

	Cognition and Learning
	39
	43.3%

	Communication and Interaction
	32
	35.6%

	Social, Emotional and Mental Health
	17
	18.9%

	Sensory and/or Physical
	2
	2.2%







Responsibility and key contacts
	Role
	Named lead

	Special Educational Needs and Disabilities Coordinator (SENDCo)
	Josh Hanton

	SEND Link Governor
	Fidelma Gough

	Headteacher
	Siobhan Jones



Every class teacher is responsible for the progress, learning and participation of pupils in their class, including those with SEND. The SENDCo coordinates special educational provision, supports staff with assessment and planning, liaises with families and external professionals and helps review the effectiveness of support. The Headteacher oversees the school’s work on SEND, and the governing body provides strategic oversight.
Parents and carers should usually raise questions about their child’s learning with the class teacher first. 
The SENDCo can be contacted through the school office or via the SEND@stanthonys.slough.sch.uk email address. 

5. Our graduated approach to support

	Stage
	What happens

	Assess
	Understand the pupil’s strengths and barriers using teaching assessments, family and pupil views, observations and specialist information where needed.

	Plan
	Agree intended outcomes, strategies, any additional support, who will deliver it and how success will be monitored.

	Do
	Deliver planned provision; the class teacher retains responsibility for the child’s teaching and progress.

	Review
	Evaluate progress and the impact of provision, take account of parent and pupil feedback and adapt the plan.



High-quality teaching and reasonable adjustments are the starting point for all pupils. Where more is needed, this may include targeted small-group work, individual intervention or provision informed by specialist advice. Pupils with EHCPs receive provision in accordance with the requirements of their plans.
6. Teaching, curriculum and reasonable adjustments

At St. Anthony’s Catholic Primary School, we are committed to providing an inclusive learning environment where all pupils, including those with Special Educational Needs and Disabilities (SEND), are supported to access a broad and balanced curriculum alongside their peers.
Teachers adapt their teaching approaches to meet the individual needs of pupils, ensuring that appropriate support and challenge are provided. This may include scaffolded and differentiated learning activities, targeted interventions in literacy, mathematics and phonics, visual support, multisensory teaching approaches, adapted resources and additional adult support where necessary.
Reasonable adjustments are made according to each pupil’s individual strengths, needs and barriers to learning. These may include adapting the language and delivery of instructions, breaking tasks into smaller and more manageable steps, providing additional processing time, adjusting the classroom environment, offering movement or sensory breaks, and providing alternative ways for pupils to demonstrate their understanding.
Our approach prioritises high-quality, inclusive classroom teaching, with additional interventions and individualised support provided where pupils require provision beyond that ordinarily available to their peers. We aim to promote independence, confidence and meaningful participation in all aspects of school life, ensuring that pupils with SEND remain valued and active members of their classroom community.
Teaching strategies, interventions and reasonable adjustments are regularly monitored and reviewed through our graduated approach of Assess, Plan, Do, Review, taking into account pupil progress, individual outcomes, staff observations, pupil voice and feedback from parents and carers. This ensures that provision remains appropriate, purposeful and responsive to each child's changing needs.

7. Additional Provision Across the Four Broad Areas of SEND

Our approach is centred on high-quality inclusive teaching, supported by targeted interventions, reasonable adjustments and specialist advice where appropriate. We aim to ensure that children receive the appropriate level of support whilst developing their independence, confidence and ability to participate fully in school life.
The following strategies and interventions may be used to support pupils across the four broad areas of SEND.
Communication and Interaction
Provision may include:
· Speech and language assessments, screening and targeted activities informed by the advice of Speech and Language Therapists and other professionals.
· Visual communication supports, including Widgit symbols, visual timetables, Now and Next boards, choice boards and communication cards.
· Augmentative and Alternative Communication (AAC), including signing, communication books and electronic communication aids where individually required.
· Explicit teaching of vocabulary, supported by pre-teaching, repetition, visual prompts and opportunities to practise language in meaningful contexts.
· Adaptations to adult communication, including simplified instructions, reduced language demands, additional processing time and breaking instructions into manageable steps.
· Structured opportunities to develop expressive and receptive language, including sentence stems, modelling, structured conversations and supported questioning.
· IdentiPlay activities within the Early Years to develop shared attention, play skills, communication and interaction.
· Targeted social communication activities addressing turn-taking, conversational skills, understanding social situations and developing positive relationships.
· Structured lunchtime opportunities and supported play activities to encourage friendships, positive social interaction and participation.
· Individualised transition support, including visual schedules, social narratives, familiarisation activities and preparation for changes in routines.
· Additional adult support for pupils with significant communication needs, with an emphasis on developing choice-making, self-advocacy and independent communication.
Cognition and Learning
Provision may include:
· Targeted phonics and early reading interventions to develop phonological awareness, decoding, reading fluency and comprehension.
· Small-group and individual literacy and numeracy support, including pre-teaching, revisiting previous learning and addressing identified misconceptions.
· Explicit instruction through teacher modelling, worked examples, guided practice and opportunities for independent application.
· Scaffolded learning activities using writing frames, word banks, sentence starters, graphic organisers, visual prompts and practical resources.
· Multisensory teaching approaches, including concrete, pictorial and abstract representations in mathematics.
· Strategies to reduce cognitive overload, including breaking learning into smaller steps, providing clear instructions and limiting unnecessary distractions.
· Working memory support, including visual checklists, memory aids, repetition, verbal rehearsal and opportunities to revisit key information.
· Regular retrieval practice and overlearning to strengthen the retention and application of previously taught knowledge and skills.
· Explicit teaching of metacognitive strategies, supporting pupils to plan, monitor and evaluate their own learning.
· Flexible and purposeful grouping arrangements, allowing children to receive targeted support whilst maintaining opportunities to learn alongside peers of differing abilities.
· Adapted reading and recording arrangements, including accessible texts, audiobooks, assistive technology, alternative methods of recording and additional time where appropriate.
· Targeted support for pupils experiencing specific literacy or numeracy difficulties, informed by screening, assessment and ongoing monitoring.
· Planned adult support that complements classroom teaching, encourages independent learning and gradually reduces reliance on adult assistance where appropriate.
Social, Emotional and Mental Health (SEMH)
Provision may include:
· A positive, relational and inclusive approach to behaviour, recognising that distressed behaviour may communicate an unmet need.
· Individualised behaviour support and emotional regulation plans, informed by identified triggers, environmental factors and the pupil's communication and sensory needs.
· Emotional Literacy Support Assistant (ELSA) provision, where trained staff are available, to develop emotional understanding, confidence and social skills.
· Targeted pastoral interventions supporting emotional literacy, self-esteem, resilience, friendships and positive relationships.
· Opportunities to develop emotional awareness through visual emotion scales, check-ins, discussion activities and explicit teaching of emotional vocabulary.
· Co-regulation strategies involving trusted adults, predictable responses, reassurance and supportive relationships to help pupils manage emotional distress.
· Access to appropriate regulation spaces and calming activities, enabling pupils to develop strategies for recognising and responding to their emotional needs.
· Structured support during less predictable parts of the school day, including morning transitions, breaktimes, lunchtimes and changes between activities.
· Individualised transition arrangements for pupils experiencing anxiety or difficulty attending school, including predictable routines, visual support and gradual adjustments where appropriate.
· Social skills activities, supported peer interaction, mentoring and restorative approaches to help pupils develop and maintain positive relationships.
· Regular monitoring of behavioural patterns, emotional wellbeing and engagement to identify triggers and evaluate the effectiveness of support.
· Collaboration with parents, carers and external professionals, including Educational Psychology, Mental Health Support Teams and specialist behaviour or mental health services where appropriate.
Sensory and/or Physical Needs
Provision may include:
· Individual adaptations to classroom organisation, seating arrangements, lighting, noise levels and the physical environment to improve accessibility.
· Sensory circuits and structured movement activities to support sensory regulation, attention and readiness for learning.
· Planned movement and sensory breaks throughout the school day, informed by individual sensory profiles and observed needs.
· Access to appropriate sensory resources, including ear defenders, fidget resources, adapted seating and other regulation equipment where beneficial.
· Access to quieter, lower-stimulation spaces for pupils who experience sensory overload or require support to regulate.
· Occupational Therapy programmes implemented by staff following specialist assessment and advice.
· Fine motor and gross motor activities supporting handwriting, coordination, posture, balance and physical development.
· Adapted writing and recording equipment, including pencil grips, writing slopes, alternative writing tools, keyboards and assistive technology.
· Reasonable adjustments for pupils with hearing or visual needs, including appropriate seating, accessible learning materials and specialist equipment.
· Accessible toilet facilities and individualised personal care arrangements where necessary, supported by appropriate staff training.
· Adaptations to physical education, educational visits, playground activities and wider school opportunities to ensure participation and inclusion.
· Individual sensory support strategies developed collaboratively with families and relevant professionals, including Occupational Therapists where appropriate.
· Support for independence in personal care, organisation and everyday routines through visual prompts, adapted equipment and structured teaching.
· Ongoing review of the learning environment to identify sensory or physical barriers and implement appropriate reasonable adjustments.
Monitoring and Reviewing Provision
Across all four areas of SEND, the school aims to ensure that additional provision is purposeful, appropriate and responsive to pupils' changing needs.
Teachers, support staff and the SENDCo work collaboratively to identify individual needs, implement suitable strategies and evaluate their effectiveness. The views of pupils, parents and carers are an important part of this process.
Where additional adult support or targeted intervention is required, this is intended to complement high-quality classroom teaching rather than replace the child's access to their class teacher or wider classroom community.
Support is regularly reviewed to consider the progress pupils are making, their increasing independence and whether adjustments or further specialist advice are required.

8. How Parents and Pupils Are Involved

We are committed to developing positive, collaborative relationships with families, ensuring that their knowledge, experiences and views contribute to decisions about their child's education and support.
We actively encourage parents and carers to share their observations, concerns and aspirations for their children. Communication between home and school is an important part of identifying needs early, agreeing appropriate support and ensuring consistency in approaches wherever possible.
Parental involvement may include:
· Regular discussions with class teachers regarding their child's progress, learning needs, emotional wellbeing and development.
· Opportunities to contribute to the development and review of Individual Support Plans (ISPs), including identifying priorities and agreeing achievable targets.
· Sharing information about strategies that are successful at home and discussing how these might be incorporated into school provision.
· Participation in the graduated approach of Assess, Plan, Do, Review, ensuring parents understand the support being provided, intended outcomes and progress made.
· Opportunities to discuss assessment findings, recommendations from external professionals and any proposed changes to provision.
· Attendance at parents' evenings, additional review meetings and consultations with the SENDCo where appropriate.
· Involvement in Education, Health and Care Plan (EHCP) annual reviews, including contributing their views about their child's progress, needs and future aspirations.
· Access to advice, information and signposting to relevant external agencies, support services and local SEND resources.
Pupil voice is equally important in shaping our SEND provision. We recognise that children should have meaningful opportunities to express their views, preferences and aspirations in ways that are appropriate to their age, development and communication needs.
Pupil participation may include:
· Contributing to the identification and review of their individual learning targets.
· Discussing what they enjoy at school, what they find challenging and what helps them to learn successfully.
· Sharing their views through conversations, questionnaires, visual supports, Widgit symbols, communication aids or other accessible approaches.
· Contributing to the development of individual support arrangements, including preferences for learning environments, sensory strategies and emotional regulation support.
· Participating in EHCP annual reviews, either directly or through pupil voice activities completed with a trusted adult.
· Developing an understanding of their own strengths, needs and strategies that support their independence and confidence.
For pupils receiving SEN Support, parents and carers are kept informed about identified needs, the additional provision being implemented and the intended outcomes. Progress is reviewed regularly, with opportunities for families and pupils to contribute to decisions about the next steps in their support.
For pupils with Education, Health and Care Plans (EHCPs), parents, carers and pupils are actively encouraged to contribute to the statutory annual review process. Their views are considered alongside information from teaching staff and relevant professionals to ensure that provision remains appropriate and responsive to the child's changing needs.
Parents and carers do not need to wait until a formal review meeting to raise concerns or request support. The class teacher remains the first point of contact for day-to-day questions about learning, progress or additional needs. Where further discussion is required, parents and carers can arrange a meeting with the SENDCo.
Our aim is to ensure that all families feel listened to, informed and actively involved in their child's educational journey, whilst empowering pupils to develop their confidence, independence and ability to express their own needs.

9. Wellbeing, School Life and Inclusion

Guided by our Catholic ethos, we recognise the importance of promoting the emotional, social and spiritual development of all pupils, ensuring that children with Special Educational Needs and Disabilities (SEND) are fully included in every aspect of school life.
We believe that all children should have equal opportunities to participate in the wider school community, regardless of their individual needs or abilities. Pupils with SEND are encouraged and supported to participate alongside their peers in classroom learning, physical education, educational visits, extracurricular clubs, assemblies, religious celebrations, school performances and other enrichment opportunities.
To promote inclusion and remove barriers to participation, the school may provide:
· Reasonable adjustments to lessons, activities, school routines and the physical environment to ensure accessibility for pupils with additional needs.
· Individualised planning and risk assessments for educational visits, school trips and extracurricular activities, ensuring pupils can participate safely and meaningfully.
· Pastoral support and targeted interventions to develop emotional wellbeing, confidence, self-esteem, resilience and positive relationships.
· Emotional Literacy Support Assistant (ELSA) provision, where available, to help children understand, express and manage their emotions.
· Social communication and friendship interventions to develop social understanding, cooperation, turn-taking and positive peer relationships.
· Structured activities and additional adult support during breaktimes and lunchtimes for pupils who may find less predictable social situations challenging.
· Access to appropriate sensory and emotional regulation strategies, including movement breaks, sensory activities, calming resources and quieter spaces where needed.
· Individualised transition arrangements to support children who experience difficulties with changes in routines, moving between activities or attending school.
· Positive behaviour support approaches that recognise the importance of understanding the underlying causes of emotional distress and dysregulation.
· Opportunities for pupils to communicate their views, preferences and concerns, helping them feel listened to and involved in decisions affecting their school experience.
· Collaboration with parents, carers and external professionals, including Educational Psychologists, Mental Health Support Teams and specialist behaviour services, where additional guidance or support is required.
Supporting emotional wellbeing and regulation is a key part of our inclusive approach. We recognise that some pupils may experience difficulties managing emotions, processing sensory information, communicating their needs or coping with the demands of the school environment.
Staff aim to respond to these individual differences through predictable routines, positive relationships, supportive communication and appropriate environmental adjustments. Where pupils require additional support, individual strategies and plans may be developed to identify potential triggers, reduce anxiety and promote emotional regulation.
We also recognise that unstructured periods, such as breaktimes and lunchtimes, can present additional challenges for some children. Appropriate supervision, structured opportunities for play and social interaction, and access to supportive adults are considered to help pupils develop friendships, feel included and participate positively in school life.
Our approach focuses on promoting independence and a strong sense of belonging, rather than separating pupils from their peers unnecessarily. Additional support is planned to help children develop the skills, confidence and strategies they need to participate increasingly independently in everyday school activities.
The wellbeing and inclusion of pupils with SEND are regularly considered through ongoing observations, pupil voice, discussions with families and the review of individual support arrangements. Where difficulties arise, staff work collaboratively with the SENDCo and relevant professionals to identify appropriate adjustments and ensure that all pupils have meaningful opportunities to learn, participate and thrive within our school community.
10. Raising Concerns and Complaints

We recognise the importance of listening to families, responding promptly to concerns and working collaboratively to ensure that children with Special Educational Needs and Disabilities (SEND) receive appropriate support.
We encourage parents and carers to raise any concerns about their child's learning, progress, wellbeing or SEND provision at the earliest opportunity. Our aim is to resolve concerns through constructive communication, ensuring that families feel listened to, respected and involved in decisions affecting their child's education.
Parents and carers are encouraged to follow the steps below when raising concerns:
1. Class Teacher: The first point of contact is normally the child's class teacher, who has day-to-day responsibility for their learning, progress and classroom provision. Many concerns can be addressed through an initial discussion and appropriate adjustments to support.
2. Special Educational Needs and Disabilities Coordinator (SENDCo): Where concerns relate to additional needs, specialist provision, individual support arrangements or ongoing difficulties, parents and carers can request a meeting with the SENDCo. The SENDCo can review existing support, discuss assessment information and work collaboratively with families and staff to identify appropriate next steps.
3. Headteacher: If concerns remain unresolved following discussions with the class teacher and SENDCo, parents and carers may raise the matter with the Headteacher for further consideration.
4. Formal Complaints: Where a concern cannot be resolved through informal discussions, parents and carers have the right to make a formal complaint in accordance with the school's or Trust's published Complaints Policy. This outlines the procedures for submitting, investigating and responding to complaints.
Independent Advice and Support
Families can also access free, confidential and impartial information, advice and support through Slough SENDIASS (Special Educational Needs and Disabilities Information, Advice and Support Service).
SENDIASS can help parents, carers and young people understand their rights, navigate SEND processes, prepare for meetings and explore options for resolving disagreements about educational provision.
Disagreements Relating to Education, Health and Care Plans (EHCPs)
We recognise that some concerns relating to SEND may involve statutory decisions or processes that sit outside the school's formal complaints procedure.
Disagreements concerning Education, Health and Care needs assessments, decisions made by the Local Authority or the contents of an EHCP may be addressed through specific statutory processes, including disagreement resolution, mediation or appeals to the First-tier Tribunal (Special Educational Needs and Disability), where applicable.
Concerns relating to disability discrimination may also be subject to separate legal procedures.
Where appropriate, the school will signpost families towards independent advice and relevant services to ensure that they understand the options available to them.
Our priority is to work in partnership with families to resolve concerns constructively, identify appropriate solutions and ensure that the needs and best interests of the child remain central to all decisions.
We value feedback from parents, carers and pupils and recognise that open communication and collaborative problem-solving are essential to maintaining an inclusive and supportive school community.

11. School Contacts and Support Services

	Service / Contact
	Contact Details and Information

	St. Anthony’s Catholic Primary School Office
	Telephone: 01753 645828 Email: post@stanthonys.slough.sch.uk

	Special Educational Needs and Disabilities Coordinator (SENDCo)
	Mr Josh Hanton. 
Parents and carers can arrange appointments through the school office.

	SEND Email Address
	SEND@stanthonys.slough.sch.uk

	School SEND Information
	St. Anthony's SEND Information – Information about the school's approach to SEND, support arrangements and useful resources.

	School Policies
	St. Anthony's School Policies – Access to relevant SEND, behaviour, accessibility and other school policies.

	Slough SEND Local Offer
	Slough SEND Local Offer – Information about local SEND services, educational provision, health and social care, support groups and activities for children and young people aged 0–25.

	Slough Borough Council – SEND Information
	Slough Borough Council SEND Services – Guidance and information about SEND support and available local services.

	Slough SENDIASS
	Telephone: 01753 787693 Email: sendiass@slough.gov.uk Website: Slough SENDIASS – Free, confidential and impartial SEND information, advice and support for families.

	Slough Local Authority SEND Team
	Telephone: 01753 787676 Email: sendteam@slough.gov.uk – Enquiries about Local Authority SEND processes and Education, Health and Care Plans.

	Slough Family Information Service
	Telephone: 01753 476589 Email: FIS@slough.gov.uk – Information about local family support, childcare, services and community resources.



Slough SEND Local Offer

The Slough SEND Local Offer is an important resource for parents, carers and young people. All local authorities are required to publish information about services and support available for children and young people aged 0–25 with Special Educational Needs and Disabilities.
The Local Offer provides a central source of information about:
· Education and Learning: Support available in educational settings, specialist provision, educational assessments and Education, Health and Care Plans (EHCPs).
· Health and Therapy Services: Information about relevant NHS and specialist services, including Speech and Language Therapy, Occupational Therapy and mental health support.
· Family Support: Local organisations, support groups, parent networks and services offering advice and practical assistance.
· Activities and Community Inclusion: Accessible leisure activities, holiday opportunities, clubs and community programmes for children and young people with SEND.
· Financial Support: Information about benefits, financial assistance and available support for families of children with disabilities.
· Preparing for Adulthood: Support relating to independence, education, employment and transitions into adult services.
· SEND Rights and Processes: Information about statutory responsibilities, EHCP processes, mediation and routes for resolving disagreements.
Families can access the Local Offer directly through the Slough SEND Local Offer website.
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